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	Sexual harassment in higher education institutions is an issue that has a serious impact on student safety and well-being. This study aims to validate a model of student perceptions of the potential for sexual violence through three main dimensions: cognitive, affective, and conative. A total of 191 students from 13 higher education institutions in Indonesia participated in this study. CFA analysis showed that all indicators had adequate factor loadings (> 0.40), and the measurement model achieved good goodness of fit (CFI = 0.994; TLI = 0.993; RMSEA = 0.064). The Composite Reliability (CR) and Average Variance Extracted (AVE) values met the reliability standards. The results show that students' understanding of forms of sexual harassment emotional sensitivity, and readiness to act together shape their perceptions of potential risks. Students were able to recognize non-physical forms of sexual harassment show empathy towards victims, and had a tendency to engage in prevention efforts. This validated model provides a theoretical and practical basis for the development of more integrative prevention strategies, including consent education, empathy strengthening, and bystander intervention training. This model can be used in further research and support campus policies that are more responsive to issues of sexual harassment.
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Background
Sexual harassment in higher education is a crucial social issue. This issue greatly affects the mental health, academic achievement, and sense of security of the academic community. Recent studies highlight both short-term and long-term impacts: ; (Firkey et al., 2023) describe these effects, including reduced concentration and academic performance, anxiety, depression, and PTSD among victims of sexual harassment. Another study conducted by (Grinshteyn et al., 2022) explains that the experiences of racial/gender/sexual minorities in higher education show a high level of fear of discriminatory harassment associated with anxiety and depression. This then worsens the climate of safety and comfort in higher education. 
In response to this, Permendikbud Ristek No. 55 of 2024 established a policy as the latest national strategy. This policy affirms the commitment to preventing and handling sexual harassment as a strategic guideline in building safe and gender-friendly universities. Although literature on sexual harassment in universities is growing, However, the focus is often on the forms of harassment and the victims, rather than on how students perceive the potential for harassment itself. The behavioral science framework helps to understand the determinants of campus sexual harassment (Gantman & Paluck, 2021) . However, this is still limited in elaborating the relationship between students' knowledge, attitudes, and behavior. 
Studies across contexts show variations in perceptions and awareness of ; (Erinosho et al., 2021) . However, they have not comprehensively explored the internal and external factors that shape perceptions. In Indonesia, research shows that students have limited understanding of the definition, forms, and mechanisms of reporting (Khafsoh & Suhairi, 2021) ; (Alwi & Fitriani, 2023) . Meanwhile, rape myths and gender bias still influence risk assessment (Hetzel-Riggin et al., 2021) . Recent findings on perpetrator behavior reporting also highlight the complexity of measurement and gender differences (Crabtree et al., 2020) ; (Jeffrey & Senn, 2024) , underscoring the need for a more nuanced perception model. 
Recent literature confirms that students' perceptions of sexual harassment are shaped by the interrelationship between cognitive, affective, and conative aspects. In the cognitive domain, literacy about consent, understanding the definition and types of sexual harassment, and knowledge about reporting channels are related to the accuracy of risk recognition and rejection of the normalization of deviant behavior (Edison et al., 2021) ; (Zelin et al., 2021) ; (Alwi & Fitriani, 2023) ; ( . This knowledge is an important prerequisite. However, it does not automatically translate into consistent preventive actions at the individual level. The affective dimension enriches the explanation by showing how empathy, sense of belonging, and psychological conditions mediate knowledge into a moral commitment to act. 
A study of female students found that resilience and campus attachment correlate with reduced impact and increased empowerment (Firkey et al., 2023) . Meanwhile, cognitive biases such as rape myths can cloud risk assessment (Dogar, 2021) ; (Hetzel-Riggin et al., 2021) . Contextually, racial, gender, and sexual minority groups report high fear of discriminatory harassment linked to anxiety and depression (Grinshteyn et al., 2022) . This illustrates the role of campus climate as a moderator of students' perceptions of sexual harassment risk. This combined evidence positions emotional factors as a critical bridge from “knowing” to “caring and being ready to respond.”
In other studies, the conative aspect emphasizes the importance of intention and efficacy to act as proximal predictors of behavioral change. Bystander-based interventions and social norm corrections have been shown to increase readiness and prosocial behavior, especially when packaged in evidence-based programs (Banyard et al., 2021) ; (Orchowski et al., 2023) ; (Mainwaring et al., 2022) . The use of digital technology, such as applications and online modules, also strengthens students' intervention intentions and practical skills (Mumford et al., 2020) ; (Potter et al., 2021) ; (Salazar et al., 2022) . These findings are consistent with behavioral models that place intention as the main driver of action. The research also emphasizes the importance of the conative domain in connecting knowledge and empathy with concrete actions in facing risky situations. Above and beyond individual determinants, the institutional ecosystem, which includes policies, culture, and communication strategies, plays an important role in shaping perceptions and behaviors related to the prevention of sexual harassment. 
The development of a campus strategic plan to address sexual harassment and sexual misconduct requires principle-based evaluation and cross-unit coordination (Campbell et al., 2022) . In addition, well-designed social marketing effectively shifts social norms and expands the reach of prevention messages (Weinandy et al., 2022) . Umbrella reviews and meta-analyses indicate that the most effective prevention strategies are multilevel, combining policy reform, evidence-based education, and peer involvement (Fazel et al., 2023) ; (Spencer et al., 2023) ; (Mauer et al., 2022) . However, methodological challenges such as the validity of perpetrator behavior reports and gender differences in measurement still need to be considered to ensure more reliable inferences about the relationships between variables (Crabtree et al., 2020) ; (O’Connor et al., 2021).
The main gap that remains is the lack of a validated integrative model. It is not enough to simply assume the interrelationships between cognitive, affective, and conative dimensions within an empirical framework that is sensitive to the Indonesian context. Several studies are still segmented into one dimension or rooted in a Western context. Meanwhile, local evidence shows students' limited understanding of the definition, forms, and mechanisms of reporting sexual harassment (Alwi & Fitriani, 2023) ; (Khafsoh & Suhairi, 2021) . Based on this imbalance, this study aims to identify and analyze the factors developed by students in perceiving the potential for sexual harassment in higher education. This study links cognitive, emotional/affective, and social aspects relevant to conceptual-operational indicators in sexual harassment prevention documents. 
This study measures the role of knowledge, norms, experience, and the context of higher education policy. It also links these factors to evidence-based intervention and prevention literature: ; (Casper et al., 2022) . Argumentatively, this study departs from the hypothesis that students' perceptions of the potential for sexual harassment are shaped by the interaction of internal factors, such as consent literacy, moral values, and sexual communication efficacy. External factors include campus culture, social norms, and institutional policy strength. Consent literacy and good sexual communication are correlated with a decrease in risk and an increase in the ability to refuse or handle risky situations (Edison et al., 2021) ; (Moyano et al., 2022) . 
Meanwhile, bystander readiness and social campaigns are effective when designed based on evidence and local context (Mainwaring et al., 2022) ; (Schipani-McLaughlin et al., 2022) ; (Campbell et al., 2022) . At the macro level, umbrella reviews indicate that holistic and cross-actor prevention is more promising (Fazel et al., 2023) , and recent research on female students confirms the role of resilience and campus attachment in reducing impact and fostering empowerment (Firkey et al., 2023) . Based on the preliminary review above, this study uses the Confirmatory Factor Analysis (CFA) approach to test the validity of constructs and inter-dimensional relationships, as well as to test the hypothesis that a combination of literacy, norms, policy support, and the social climate of higher education institutions will predict more accurate risk perceptions and stronger preventive behaviors among students.

Research methods
Participants
	This study focuses on students at several universities in Indonesia. Students are the research respondents in forming perceptions of the potential for sexual harassment in the university environment. The focus of this study is directed at understanding how cognitive, affective, and conative aspects interact in shaping students' perceptions of the issue of sexual harassment. 
The respondents in this study consisted of 191 students from 13 universities, namely IAIN Parepare, West Sulawesi University, UIN Kiai Ageng Muhammad Besari Ponorogo, UIN Palopo, Hasanuddin University, Syah Kuala University, IAIN Manado, STIKES Dharma Landbouw Padang, UIN Imam Bonjol Padang, UIN Sultan Maulana Hasanuddin Banten, Makassar State University, UIN Sunan Kalijaga, and Lambung Mangkurat University (ULM).  The research respondents were selected using purposive sampling technique. This technique considered the diversity of study programs, gender, and campus origin. The sample composition showed that the majority of respondents came from the Islamic Counseling Study Program (49%), followed by students from other social-humanities groups. 
Research Design
The approach used in this study is quantitative with factor analysis methods. This method aims to prove and verify a number of factors that form the basis of the research variables (Megawati et al., 2023) . The factor analysis method used is confirmatory factor analysis (CFA). This analysis is used to test the suitability of the conceptual model of perception, which consists of three main dimensions. Additionally, it allows for empirical testing of the factor structure while measuring the level of contribution of each indicator to the hypothesized construct (Analysis & Analysis, 2009) ; (Widhiarso et al., n.d.) . This approach is in line with recent studies that use CFA to validate perception models in the social and. 
Instrument
The variables studied in this research were perceptions consisting of three main dimensions, namely cognitive, affective, and conative. There were 36 items that had undergone scale testing and validity and reliability testing. Data collection was carried out by distributing the scale to students as research respondents. The scale was distributed via Google Forms at several universities in Indonesia. The response levels of the respondents were classified into four categories, namely "1 = Strongly Disagree", "2 = Disagree", "3 = Agree", and "4 = Strongly Agree". 

Research results
Statistical Analysis
	The data were analyzed using JASP software version 0.95.3 to run CFA. Prudon states that indicators are said to be capable of measuring latent variables if the factor loading coefficient value is > 0.4 (Megawati et al., 2023) . The goodness of fit model testing in this study was conducted to prove the suitability between empirical data and the theoretical model designed. The model fit indicators used in this study can be seen in Table 2.
Table 2. Goodness of Fit Model Results
	Goodness of Fit Index
	Threshold

	p-value
CFI

TLI
RMSEA
SRMR
GFI
	>0.05
> 0.95 excellent; > 0.90 good; > 0.80 sometimes acceptable
> 0.90
< 0.08
< 0.09
>0.95


(Hu & Bentler, 1999)

Results and Discussion
The results of the CFA analysis on the perception variable can be seen in the table, which shows that the measurement model in the study is generally fit. The criteria set have been in accordance with the fit parameter values of p-value, CFI, TLI, RMSEA, SRMR, and GFI. The perception model and factor loadings for each item can be seen in Table 3.
Table 3. Results of Perception Model Accuracy Parameters
	Goodness of Fit Index
	Output
	Criteria
	Description

	p-value
CFI
TLI
RMSEA
SRMR
GFI
	>0.001
0.994
0.993
0.064
0.068
0.987
	>0.05
>0.95
>0.90
<0.08
<0.09
>0.95
	Fit
Fit
Fit
Fit
Fit
Fit
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Figure 1. Perception Plot Model

After model testing and factor load analysis, the next step is reliability testing. This test is conducted to assess the level of internal consistency between various measurements of a variable. Reliability tests in CFA analysis include CR (construct reliability) and AVE (average variance extracted) values. The values produced in the study related to Cr are 0.70, which is considered good reliability, and an AVE value 0.50. This analysis is reinforced by testing construct reliability through Composite Reliability (CR) and Average Variance Extracted (AVE) values, both of which meet the ideal criteria according to Hair et al. (2019). The CFA results are then interpreted to assess the strength of the relationship between dimensions (cognitive, affective, conative) and the relative contribution of each to the formation of student perceptions. This analysis ensures that the model developed by is not only statistically valid but also theoretically and contextually relevant to the issue of sexual harassment in higher education settings.
Table 4. CR and AVE Values
	Dimension
	Indicators
	
	Error
	2
	CR
	AVE

	Cognitive
	K1
K2
K3
K4
K5
K6
K7
	0.53
0.61
0.63
0.65
0.74
0.62
0.78
	0.72
0.62
0.61
0.58
0.45
0.61
0.39
	0.28
0.38
0.39
0.42
0.55
0.39
0.61
	

0.84
	

0.43

	Affective
	A8
A9
A10
A11
A12
A13
A14
A15
A16
A17
A18
A19
	0.61
0.73
0.76
0.75
0.88
0.90
0.80
0.82
0.91
0.80
0.77
0.85
	0.62
0.46
0.43
0.44
0.23
0.19
0.36
0.33
0.18
0.35
0.41
0.28
	0.38
0.54
0.57
0.56
0.77
0.81
0.64
0.67
0.82
0.65
0.59
0.72
	




0.96
	




0.64

	Conative
	Kn20
Kn21
Kn22
Kn23
Kn24
Kn25
Kn26
Kn27
Kn28
Kn29
Kn30
Kn31
	0.71
0.84
0.75
0.92
0.80
0.81
0.80
0.76
0.85
0.88
0.79
0.80
	0.49
0.30
0.44
0.16
0.36
0.34
0.35
0.43
0.27
0.22
0.37
0.36
	0.51
0.70
0.56
0.84
0.64
0.66
0.65
0.57
0.73
0.78
0.63
0.64
	




0.96
	




0.66



The research table above shows that all factors in the perception scale with 31 items have good reliability.
The final test conducted was to examine the residual covariance 
Residual covariance table
	Table 5. Residual Covariances Results 

	 
	 
	 
	Mod. Ind.
	EPC

	K4
	
	↔
	
	K5
	
	73.126
	
	-0.340
	

	Kn25
	
	↔
	
	Kn26
	
	29.203
	
	-0.224
	

	K7
	
	↔
	
	A8
	
	23.134
	
	-0.243
	

	K6
	
	↔
	
	Kn24
	
	17.096
	
	-0.215
	

	Kn25
	
	↔
	
	Kn28
	
	16.321
	
	-0.149
	

	A8
	
	↔
	
	A9
	
	13.058
	
	-0.180
	

	K3
	
	↔
	
	K7
	
	12.029
	
	0.222
	

	A19
	
	↔
	
	Kn22
	
	11.511
	
	-0.143
	

	A18
	
	↔
	
	A19
	
	10,751
	
	-0.139
	

	A11
	
	↔
	
	A12
	
	10.670
	
	-0.144
	

	A9
	
	↔
	
	A11
	
	10,224
	
	0.234
	

	Kn29
	
	↔
	
	Kn30
	
	9.399
	
	-0.109
	

	Kn20
	
	↔
	
	Kn21
	
	8,993
	
	-0.142
	

	K5
	
	↔
	
	K6
	
	8,811
	
	0.185
	

	A12
	
	↔
	
	Kn22
	
	8.779
	
	-0.128
	

	K4
	
	↔
	
	Kn31
	
	8.279
	
	0.208
	

	K7
	
	↔
	
	A9
	
	7.908
	
	-0.155
	

	K6
	
	↔
	
	K7
	
	7,820
	
	0.166
	

	K6
	
	↔
	
	Kn31
	
	7,558
	
	-0.149
	

	A12
	
	↔
	
	A13
	
	7.347
	
	-0.103
	

	A16
	
	↔
	
	Kn23
	
	7.125
	
	-0.110
	

	K2
	
	↔
	
	K6
	
	7.051
	
	-0.142
	

	K5
	
	↔
	
	A8
	
	6.366
	
	-0.147
	

	K1
	
	↔
	
	K2
	
	6.305
	
	-0.163
	

	Kn26
	
	↔
	
	Kn31
	
	6.134
	
	-0.105
	

	Kn27
	
	↔
	
	Kn30
	
	6.011
	
	-0.111
	

	A15
	
	↔
	
	Kn31
	
	6.003
	
	-0.125
	

	A10
	
	↔
	
	Kn26
	
	5.948
	
	0.155
	

	A9
	
	↔
	
	A19
	
	5,874
	
	0.154
	

	Kn22
	
	↔
	
	Kn28
	
	5.648
	
	0.153
	

	A11
	
	↔
	
	Kn25
	
	5.414
	
	0.165
	

	A13
	
	↔
	
	Kn21
	
	5.252
	
	-0.100
	

	K4
	
	↔
	
	Kn22
	
	5.243
	
	0.170
	

	K4
	
	↔
	
	A10
	
	5.059
	
	-0.139
	

	A9
	
	↔
	
	Kn27
	
	4.745
	
	-0.113
	

	K5
	
	↔
	
	K7
	
	4.718
	
	0.138
	

	A9
	
	↔
	
	A12
	
	4.443
	
	0.133
	

	A10
	
	↔
	
	A11
	
	4.417
	
	-0.083
	

	K5
	
	↔
	
	Kn31
	
	4.415
	
	0.147
	

	K7
	
	↔
	
	Kn28
	
	4.356
	
	-0.113
	

	Kn24
	
	↔
	
	Kn29
	
	4.332
	
	0.113
	

	A15
	
	↔
	
	Kn24
	
	4.319
	
	-0.092
	

	A13
	
	↔
	
	Kn26
	
	4.308
	
	0.133
	

	A9
	
	↔
	
	A10
	
	4.291
	
	-0.110
	

	Kn29
	
	↔
	
	Kn31
	
	4.234
	
	-0.080
	

	A15
	
	↔
	
	A19
	
	4.155
	
	0.114
	

	Kn21
	
	↔
	
	Kn25
	
	4.143
	
	0.121
	

	Kn21
	
	↔
	
	Kn30
	
	4.104
	
	0.127
	

	K5
	
	↔
	
	A10
	
	3.940
	
	-0.123
	

	K6
	
	↔
	
	A18
	
	3,876
	
	0.149
	

	K7
	
	↔
	
	A19
	
	3.870
	
	-0.096
	

	


 
The residual covariance in the table shows the magnitude of the relationship between indicator pairs that has not been explained by the model, with the highest Modification Index (MI) value of 73.126 (K4 ↔ K5) and the lowest of around 3.876 (K6 ↔ A18). In general, MI > 10 is considered to indicate a fairly strong error correlation and should be considered for inclusion in the model. Meanwhile, the EPC value shows the magnitude of the covariance change that will occur if the error correlation is added. In this table, there are many pairs with MI above 10, such as K4↔K5, Kn25↔Kn26, K7↔A8, and so on, which indicate additional shared variance or similarity in content between indicators. Meanwhile, pairs with an MI between 4 and 10 indicate a moderate residual relationship and can be considered if theoretically supported. Overall, these figures show that there are several indicators that are still correlated outside the factor structure, so the model can be improved by reviewing the relevant error correlations.

Discussion
This study examines and validates three main dimensions that shape students' perceptions of the potential for sexual harassment, namely the cognitive, affective, and conative dimensions. All three dimensions were empirically validated through CFA analysis, with all indicators having factor loadings above 0.40 and excellent goodness-of-fit values. Reliability, as measured by CR and AVE values, was also in the ideal category, indicating that the developed model is stable, consistent, and representative for measuring student perceptions. These findings show that student perceptions do not stand on a single aspect but are the result of the integration of knowledge, emotional responses, and readiness to act.
The cognitive dimension shows a strong contribution from items related to the ability to recognize forms of behavior that violate sexual boundaries and an understanding of reporting mechanisms. Items describing inappropriate comments, relational pressure, and knowledge of reporting channels contribute significantly. These findings illustrate that students already have the capacity to understand the forms of non-physical sexual harassment that often occur on campus. Literacy regarding the definition, forms, and consequences of sexual harassment has been greatly strengthened through digital campaigns and increasingly accessible public information sources, as also found in the studies (Edison et al., 2021) ; (Fitri et al., 2021) .
The affective dimension shows the greatest contribution from the indicators of empathy, concern, and negative emotional responses to cases of sexual harassment. Students show feelings of disturbance, concern, and alertness when faced with information about sexual harassment, which indicates emotional sensitivity to this issue. The study   reinforces that empathy and psychological attachment to the campus environment play an important role in deepening students' perceptions of risk. These findings show that the emotional aspect serves as a link between students' knowledge and their understanding of the impact of sexual harassment on victims and the campus community.
The conative dimension illustrates that students not only understand and care about the issue of sexual harassment, but also demonstrate a readiness to take preventive action. Items related to the desire to report, support victims, participate in prevention activities, and actively maintain the campus environment contribute significantly. This strong intention to act is in line with the research (Banyard et al., 2021) ; (Banyard et al., 2022) ; (Schipani-McLaughlin et al., 2022) , which states that self-efficacy and readiness to intervene are important predictors of sexual harassment prevention behavior. These findings indicate significant potential for campuses to develop participatory programs that directly involve students.
Overall, these three dimensions are interrelated and form a complete pattern of perception. Student knowledge provides the basis for risk recognition, emotional responses enrich meaning, and readiness to act connects perception with the possibility of actual behavior. This combination shows that student perceptions are not only cognitive but also reflect the social and cultural conditions of the campus where they are located. This perception is influenced by exposure to digital information, social interactions, peer group experiences, and institutional policies such as Permendikbud Ristek No. 55/2024. This view is in line with the findings of which emphasize the role of campus climate in shaping students' sense of safety and risk assessment.
Residual covariance analysis shows that there are relationships between indicators that are not fully explained by the model structure. This condition shows that student experiences related to sexual violence are complex and can be influenced by cultural factors, rape myths, or gender bias. This complexity is in line with the findings of ; (O'Connor et al., 2021) and (Jeffrey & Senn, 2024) regarding the influence of bias and gender differences on risk perception. These residual correlations signal that the social context and informal experiences of students also shape how they assess and understand sexual harassment.
These findings have important implications for efforts to prevent sexual harassment in higher education. At the cognitive level, campuses need to strengthen consent-based education and sexual harassment literacy so that students have a more comprehensive understanding. At the affective level, programs that increase empathy, such as awareness training, reflective discussions, or campaigns based on victims' experiences, can deepen students' sensitivity. At the conative level, bystander intervention training is crucial to strengthen students' ability to act in risky situations, as evidenced in the studies " and " . Social marketing-based social norm campaigns are also needed to drive cultural change, expand the reach of prevention messages, and build a safe and inclusive campus environment. These integrated efforts can help students turn perceptions into concrete actions in creating an academic space free from sexual violence.

Conclusion
This study confirms that students' perceptions of the potential for sexual harassment are a multidimensional construct that includes cognitive, affective, and conative aspects. Through CFA analysis, all indicators were proven to be valid and reliable. This shows that students' perceptions are shaped by the integration of knowledge, emotional sensitivity, and readiness to act. This validated perception model provides an important theoretical contribution because it is able to describe how students understand forms of sexual harassment, feel empathy for victims, and show their intention to prevent it in the context of Indonesian college culture.
These findings have broad practical applications. The perception model can be used as an assessment tool to map students' readiness to deal with issues of sexual harassment and as a basis for developing training modules such as consent literacy, empathy building, and bystander intervention. In addition, this model can be used to evaluate the effectiveness of prevention policies and programs before and after implementation, so that universities can carry out more targeted and systematic interventions.
Although this study has strengths in terms of its robust measurement design, comprehensive use of CFA, and sample coverage from various universities, it still has limitations. Purposive sampling limits the generalization of findings, and the use of self-reports opens up the potential for social bias. This study also did not include contextual variables such as personal experiences or family gender norms. These limitations open up opportunities for further research to expand the model through longitudinal or mixed methods approaches. Nevertheless, the resulting model still provides a strong theoretical and practical basis for supporting the creation of a safe and responsive campus environment regarding sexual harassment issues.

References
Alwi, Z. R., & Fitriani, D. R. (2023). The Self-Concept of Sexual Violence Victims from an Intrapersonal Communication Perspective. JURNAL LENSA MUTIARA KOMUNIKASI. https://doi.org/10.51544/jlmk.v7i2.4540
Analysis, E. F., & Analysis, C. F. (2009). Factor Analysis Procedures Using Computer Programs. 1–4.
Banyard, V., Edwards, K., Waterman, E., Kollar, L. M., Jones, L., & Mitchell, K. (2022). Exposure to a Youth-Led Sexual Violence Prevention Program Among Adolescents: The Impact of Engagement. Psychology of Violence, 12 6
Banyard, V., Waterman, E., & Edwards, K. (2021). Bystanders to Prevent Peer Sexual Violence: Understanding Patterns of Prosocial Behavior Over Time from Early to Later Adolescence. Journal of Youth and Adolescence, 50 , 1982–1994. https://doi.org/10.1007/s10964-021-01479-z
Campbell, R., Munford, A., Moylan, C. A., PettyJohn, M. E., Schweda, K., & Beal, J. (2022). Creating a university strategic plan to address relationship violence and sexual misconduct (RVSM): An application of principles-focused evaluation at Michigan State University.Violence Against Women
Casper, D. M., Witte, T., Gibson, E., & McCulley, E. (2022). “I pulled them apart and told them to stop”: A mixed-methods examination of bystander behavior, preparedness, and emotional reaction. Journal of Interpersonal Violence. https://doi.org/10.1177/08862605221092071
Claussen, C., Matejko, E., & Exner‐Cortens, D. (2022). Exploring risk and protective factors for adolescent dating violence across the social-ecological model: A systematic scoping review of reviews. Frontiers in Psychiatry, 13 . https://doi.org/10.3389/fpsyt.2022.933433
Crabtree, J. R., Evans, M., & Khamis, S. (2020). Tunesmiths and Toxicity: Workplace Harassment in the Contemporary Music Industries of Australia and New Zealand. https://opus.lib.uts.edu.au/handle/10453/148011
Dogar, A. A. (2021). Perception, prevalence, and awareness of sexual harassment among university students in Abbottabad. Pakistan Academy of Educational Research Journal. https://doi.org/10.17762/PAE.V58I1.869
Edison, B., Coulter, R. W. S., Miller, E., Stokes, L. R., & Hill, A. V. (2021). Sexual communication and sexual consent self-efficacy among college students: Implications for sexually transmitted infection prevention. The Journal of Adolescent Health. https://doi.org/10.1016/j.jadohealth.2021.08.012
Erinosho, S., Femi-Oyewo, M., & Oduwole, E. (2021). Sexual harassment on campus: A study in a Nigerian university. AGOGO: Journal of Humanities. https://doi.org/10.46881/AJH.V4I0.218
Fazel, S., Burghart, M., Wolf, A., Whiting, D., & Yu, R. (2023). Effectiveness of Violence Prevention Interventions: Umbrella Review of Research in the General Population. Trauma, Violence & Abuse, 25
Firkey, M. K., Tully, L. K., Schiros, A., Antshel, K., & Woolf-King, S. E. (2023). Sexual assault, mental health, and alcohol use in college women: The role of resilience and campus belonging. Journal of Interpersonal Violence. https://doi.org/10.1177/08862605231153884
Fitri, A., Haekal, M., Almukarramah, A., & Sari, F. M. (2021). Sexual violence in Indonesian universities: On students’ critical consciousness and agency. Gender Equality: International Journal of Child and Gender Studies. https://doi.org/10.22373/equality.v7i2.9869
Gantman, A. P., & Paluck, E. (2021). A behavioral-science framework for understanding college campus sexual assault. Perspectives on Psychological Science. https://doi.org/10.1177/17456916211030264
Grinshteyn, E., Whaley, R., & Couture, M.-C. (2022). High fear of discriminatory violence among racial, gender, and sexual minority college students and its association with anxiety and depression. International Journal of Environmental Research and Public Health. https://doi.org/10.3390/ijerph19042117
Hetzel-Riggin, M. D., James, S., & Roby, R. P. (2021). Gender, myths, and assumptions: Correlates of risk perception in sexual assault scenarios. Journal of Interpersonal Violence. https://doi.org/10.1177/08862605211035867
Jeffrey, N., & Senn, C. (2024). Gender Differences in Sexual Violence Perpetration Behaviors and Validity of Perpetration Reports: A Mixed-Method Study. Journal of Sex Research, 1–16. https://doi.org/10.1080/00224499.2024.2322591
Khafsoh, N., & Suhairi, S. (2021). Students' understanding of the forms, processes, and perspectives of handling sexual violence on campus. Marwah: Journal of Women, Religion and Gender. https://doi.org/10.24014/MARWAH.V20I1.10487
Mainwaring, C., Gabbert, F., & Scott, A. (2022). A Systematic Review Exploring Variables Related tTrauma, Violence & Abuse, 24
Mauer, V. A., Edwards, K. M., Waterman, E. A., Dardis, C., Dworkin, E. R., Rodriguez, L. M., & Ullman, S. (2022). Disclosure recipients’ perceptions related to helping victims of dating and sexual violence. Journal of Interpersonal Violence. https://doi.org/10.1177/08862605211063004
Megawati, H., Rustyawati, R., Suryaratri, R. D., & Juwita, S. (2023). CYBERLOAFING MAHASISWA. 12 (April), 35–43.
Moyano, N., Del Mar Sánchez-Fuentes, M., Parra-Barrera, S., & De Haro, R. G. (2022). Only “yes” means “yes”: Negotiation of Sex and Its Link With Sexual Violence. Journal of Interpersonal Violence, 38 , 2759–2777. https://doi.org/10.1177/08862605221102483
Mumford, E., Potter, S., Taylor, B., & Stapleton, J. (2020). Sexual Harassment and Sexual Assault in Early Adulthood: National Estimates for College and Non-College Students. Public Health Reports, 135 , 555–559. https://doi.org/10.1177/0033354920946014
O’Connor, J., McMahon, S., Cusano, J., & Seabrook, R. C. (2021). Predictors of campus sexual violence perpetration: A systematic review of research, sampling, and study design.Aggression and Violent Behavior
O’Connor, J., Smith, L., Woerner, J., & Khan, A. (2023). Protective factors for sexual violence perpetration among high school and college students: A systematic review. Trauma, Violence, & Abuse. https://doi.org/10.1177/15248380231171189
Orchowski, L. M., Malone, S., Sokolovsky, A. W., Pearlman, D., Rizzo, C., Zlotnick, C., & Berkowitz, A. (2023). Preventing sexual violence among high school students through norms correction and bystander intervention: A school-based cluster trial of Your Voice Your View.Journal of Community Psychology
Potter, S., Moschella, E. A., Demers, J. M., & Lynch, M. (2021). Using mobile technology to enhance college sexual violence response, prevention, and risk reduction efforts. Journal of Technology in Human Services. https://doi.org/10.1080/15228835.2021.1929665
Salazar, L., Schipani-McLaughlin, A. M., Sebeh, Y., Nizam, Z., & Hayat, M. (2022). A web-based sexual violence, alcohol misuse, and bystander intervention program for college women (RealConsent): Randomized controlled trial. Journal of Medical Internet Research. https://doi.org/10.2196/43740
Schipani-McLaughlin, A. M., Leone, R., Salazar, L., Swahn, M., & Khader, S. (2022). Knowledge of sexual consent as a protective factor against sexual violence perpetration among first-year college men: A moderation analysis. Health Education Research. https://doi.org/10.1093/her/cyac037
Spencer, C. M., Rivas-Koehl, M. M., & Astle, S. M. (2023). Factors correlated with sexual assault victimization among college students in the United States: A meta-analysis. Trauma, Violence, & Abuse. https://doi.org/10.1177/15248380221146800
Weinandy, J. G., Lee, B., Hoagland, K., Grubbs, J., & Bőthe, B. (2022). Anxiety and Compulsive Sexual Behavior Disorder: A Systematic Review. The Journal of Sex Research, 60 , 545–557. https://doi.org/10.1080/00224499.2022.2066616
Widhiarso, W., Psikologi, F., & Gadjah, U. (n.d.). Two Ways of Identification Process in Confirmatory Factor Analysis. 1–3.
Zelin, A. I., Branda, B., & Tino, R. (2021). How do you define sexual harassment?: Why context matters. Violence Against Women. https://doi.org/10.1177/10778012211060862


	Article Title
(Author1, Author2, Author3) 




	DOI: http://dx.doi.org/10.30872/psikoborneo
	
	3



	
image4.png
1,00 D2a 2

v

L[ L 00 o Sl i 0 b e dhdns |





image1.png
PSIKOSTUDIA

UNIVERSITAS MULAWARMAN





image2.png
PSIKOBORNEO

JURNAL ILMIAH PSIKOLOGI




image3.png




