
Alya Usman Ramadhani, Ista Maharsi 

Teachers Translanguaging Practice in Vocational EFL Classroom: An Observational Study 

 

201 

 
CaLLs, Volume 10 Nomor 2 Desember 2024 

 P-ISSN 2460-674X | E-ISSN 2549-7707 

 

TEACHERS TRANSLANGUAGING PRACTICE IN 

VOCATIONAL EFL CLASSROOM: AN OBSERVATIONAL 

STUDY 

 
 

Alya Usman Ramadhani1*, Ista Maharsi2 
1 Department of English Language Education, Universitas Islam Indonesia, 

Indonesia 
2 Department of English Language Education, Universitas Islam Indonesia, 

Indonesia 
* Pos-el: 21322049@students.uii.ac.id 

 

 

ABSTRAK 

 

Penelitian ini bertujuan untuk mendalami praktik translanguaging yang dilakukan 

oleh seorang guru bahasa Inggris ketika mengajar bahasa Inggris di sekolah 

menengah kejuruan. Partisipan penelitian ini adalah seorang guru wanita berusia 43 

tahun yang telah mengajar bahasa Inggris selama lebih dari 10 tahun. Data 

dikumpulkan dari video kelas yang berdurasi 53 menit. Video tersebut ditranskrip 

dan dianotasi dengan menggunakan daftar periksa observasi. Data dianalisis 

menggunakan analisis tematik. Penelitian ini menemukan bahwa guru 

menggunakan tiga praktik translanguaging: alih kode, penerjemahan, dan 

penafsiran. Alih kode digunakan ketika guru menyampaikan pelajaran melalui 

presentasi PowerPoint, sesi tanya jawab, dan menginstrusikan siswa untuk 

membaca atau berlatih. Penerjamahan dan penafsiran digunakan ketika guru 

membantu siswa memahami materi. Guru menggunakan bahasa Inggris terlebih 

dahulu, diikuti dengan kalimat pemahaman dalam bahasa pertama atau kedua. Guru 

juga merumuskan ulang kalimat dalam bahasa Inggris untuk membantu siswa 

memahami materi dengan baik dan mudah. Penelitian ini menunjukkan bahwa 

praktik translanguaging yang dilakukan guru memungkinkan guru untuk 

mengklarifikasi instruksi, mengelaborasi pertanyaan, dan menjelaskan materi 

pembelajaran. 

 

Kata kunci: translanguaging, sekolah menengah kejuruan, bilingualisme 

 

ABSTRACT 

 

This study aims to explore an EFL teacher’s translanguaging practice when 

teaching English in a vocational high school. The participant of this study was a 

43-year-old female teacher who has been teaching English for more than 10 years. 

Data were collected from a classroom video of 53 minutes. The video was 

transcribed and annotated using an observation checklist. Data were analyzed 

using thematic analysis. This study found that the teacher employed three 

translanguaging practices: code-switching, translation, and interpretation. Code-
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switching was used when the teacher delivered the lesson through a PowerPoint 

presentation, question and answer sessions, and instructing students to read or 

practice. Translation and interpretation were employed when the teacher helped 

the students comprehend the material. The teacher used English first, followed by 

comprehension sentences in the first or second language. The teacher also 

reformulated a sentence in English to help the students understand the materials 

well and easily. This study suggests that teachers’ translanguaging practices enable 

teachers to clarify instructions, elaborate questions, and explain learning 

materials.  

 

Keywords: translanguaging, vocational classroom, bilingualism 

 

A. INTRODUCTION 

Translanguaging has been designed to impact people, especially in the 

classroom between the teacher and students, for meaning-making communicative 

systems and to acknowledge the teacher and students more flexible and dynamic 

language practices. Translanguaging may be utilized as both a bilingual pedagogy 

for teaching and learning, as well as a performing act (Garcia, 2014) as cited in 

(Creese & Blackledge, 2015). In addition, Daniel & Pacheco (2016) also stated that 

teachers have to implement translanguaging pedagogies that foster the development 

of students’ entire linguistic range to support their translanguaging practices. A 

study from García & Wei (2013) added that translanguaging can be used as a 

pedagogical approach for various students and educational contexts. 

In other studies, the importance of translanguaging is not only in its ability to 

engage every student holistically but also in its ability to differentiate instruction so 

that all students are challenged in cognitive, social, and creative domains receive 

linguistic input, and make linguistic output via meaningful interactions and 

collaborative discussion (García & Wei, 2013). According to Garcia (2009b), as 

cited in García & Wei (2013), she added that translanguaging plays an important 

part in helping students become bilingual. Translanguaging serves as both a support 

framework and a communication web for emerging bilinguals, who develop and 

integrate new language practices into a complex, dynamic bilingual repertory rather 

than acquiring an additional language independently. This means that 

translanguaging has a positive impact on the classroom. 

Translanguaging is a natural occurrence for foreign language classes with 

minimum pedagogical efforts by teachers and monolingual education policies 

cannot fully limit it (Canagarajah, 2011). A previous study from Turkey revealed 

that translanguaging could represent a more beneficial pedagogical approach 

compared to the monoglots teaching approach (Yasar Yuzlu & Dikilitas, 2022). 

Another study from an EFL classroom in China stated translanguaging pedagogy 

effectively assists students’ understanding, grabs their attention, and enhances their 

interest in the topic content (Liu et al., 2022). In the Indonesian context, teachers 

mostly use Bahasa Indonesia, and some of them use their mother tongue, and 

English as translanguaging practice (Berlianti & Pradita, 2021). Another study from 

Indonesia stated that the use of L1 is a strategy to help students understand the 

material (Budiman & Krisfani, 2020). Thus, translanguaging practice is a helpful 
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instrument for English language learners in EFL classroom contexts (Rasman, 

2018). Even though a study has been found on translanguaging in an EFL classroom 

student context. However, studies on translanguaging in the EFL classroom from 

the perspective of teachers in vocational high school contexts are still occasionally 

found. Therefore, to fill the gap, the researcher would expand on the concept of 

translanguaging from the perspective of an EFL teacher in a vocational high school. 

This research addresses the following question: (1) What types of translanguaging 

practices have EFL teachers most frequently employed in the classroom? 

 

B. LITERATURE REVIEW 

1. Translanguaging Practice 

The concept of communicating using more than one language is generally 

referred to as translanguaging. This is supported by a study by Rasman (2018), who 

states that the concept of translanguaging represents significant changes in how 

languages and multilingualism are conceptualized, focusing on the value of 

employing the entire linguistic repertory. Expanding an individual's repertoire of 

semiotic practices, a translanguaging approach to bilingualism turns them into 

dynamic resources adaptable to local and global sociolinguistic contexts (García & 

Wei, 2013). Translanguaging involves using all the languages in one's repertoire to 

communicate and switching between languages provided by the other to co-

construct meaning. Translanguaging presents multilingual communication as 

diverse, dynamic, and democratic, compared to “multilingual” competence 

(Canagarajah, 2011). Garcia (2009a), as cited in García & Wei (2013), emphasized 

that translanguaging refers to the various discursive practices that people with 

bilingualism utilize to comprehend their bilingual environments. 

Therefore, the practice of translanguaging is generally spontaneous for the 

sake of each other’s understanding and comfort. Wei (2011, p.1223) as cited in 

Creese & Blackledge (2015) stated that the mechanism of translanguaging “is 

transformative in nature; it creates a social space for the multilingual language user 

by bringing together different dimensions of their personal history, experience, and 

environment.” Furthermore, the study by Poza (2017), as cited in Lee (2022), added 

that the main focus of translanguaging is the language users, not the language itself. 

It indicates that the speakers’ agency, intelligence, and creativity in their 

communication actions were taken into serious consideration. When the L2 

speakers recognize their mother tongue as a supportive resource for meaningful 

communication, they can use both L1 and L2 (Lee, 2022). 

Furthermore, research by Tse (1996) emphasizes that translanguaging 

practices include code-switching, language brokering, translation, and 

interpretation. Malakoff & Hakuta (2010) stated that code-switching improves or 

complements communication when speaking with bilingual speakers. It aims to 

improve what is being stated rather than repeat what already has been expressed. A 

study from Hoffman (2014) as cited in Berlianti & Pradita (2021) stated that there 

are four types of code-switching: (a) inter-sentential switching, (b) intra-sentential 

switching, (c) tag switching, and (d) establishing continuity with the prior speaker. 

According to Tse (1996), language brokering facilitates communication 

between two language and/or culturally diverse parties. The last types of 
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translanguaging practice are translation and interpretation. In the study from 

Malakoff & Hakuta (2010), translation generally involves substituting an 

equivalent utterance in the source language with an utterance in the target language 

to improve communication with monolingual speakers of the target language. The 

goal of translation is to convey an utterance’s (or text’s) meaning as accurately as 

feasible in the target language. Hence, translanguaging represents three 

components, specifically (1) code-switching, which focuses on spontaneous 

conversation written into different languages; (2) language brokering, which 

focuses on influencing the messages that parties express, interpret, and translate 

between linguistically and culturally diverse parties. It may even take on the role of 

decision-maker, and (3) translation and interpretation include a complex process of 

understanding and reformulating the meaning of a text. 

2. Translanguaging in the Classroom 

Language interaction might be easily encountered in classrooms, especially 

between the national language or local language and those who speak a foreign or 

second language (Cenoz & Gorter, 2015) as cited in (Rasman, 2018). This implies 

that the majority of translanguaging practice takes place in the classroom. This is 

supported by a study from Rios & Seltzer (2017), as cited in Lee (2022), that 

translanguaging has significant potential for critical or transformational praxis in 

language education and is used in various multilingual situations, particularly in 

classroom settings. Translanguaging actions in the classroom make use of all of the 

child’s linguistic resources to optimize understanding and achievement. Thus, 

speaking, understanding, literacy, and learning are organized and mediated in a 

dynamic and functionally integrated manner using both or all language (Lewis et 

al., 2012). 

A study from García & Wei (2013) shows that translanguaging in the 

classroom is an approach to bilingualism that focuses on the easily observed actions 

of bilingual students and their teachers. These acts contrast with our typical 

concepts of independent languages, which often involve language learning and 

development. Translanguaging is also a method that all teachers, whether 

monolingual or bilingual, can implement to promote equal learning in their 

classrooms. 

Translanguaging practice that incorporates different languages into classroom 

education supports people’s acquisition and proficiency in English, especially for 

teachers and students. However, in other research, Ke & Lin (2017) stated that for 

some students the use of a translanguaging approach will have negative educational 

impacts. Students might develop an incomplete understanding of English and find 

it more challenging to express themselves in correct English due to L1 grammar 

and structure limitations. Students were commonly self-regulated by 

translanguaging throughout the writing process at New York City’s Spanish-

English and Korean-English dual-language bilingual education (DLBE) programs 

(Velasco & García, 2014). The findings from those studies confirmed that 

translanguaging is essential in classroom practices that use more than one language, 

and this study implemented the construct of Tse's (1996) study. 

 

C. RESEARCH METHOD 
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This research examines teacher translanguaging practices at vocational high 

schools that use more than one language in the classroom. The research subject was 

Miss Nita, a female, 43 years old. She has a bachelor’s degree in English language 

education and has 19 years of experience teaching English. She is an open-minded 

person and always welcomes criticism and feedback. She always endeavors for her 

students to keep the learning process in the class on track. That is the reason why 

she previously participated in this study. The researcher observes a vocational 

school in Yogyakarta. The class is in 11th grade in the machine engineering major. 

The class lasted for 90 minutes and consisted of 17 students. 

This study employed the classroom observational method to investigate the 

application of translanguaging in educational settings (Kumaravadivelu, 1993). The 

data were collected from video recordings of the interaction between the teacher 

and the students of an EFL classroom in a vocational high school during the English 

class (Clemente, 2008). The researcher used an observational checklist, including 

the types of translanguaging, the examples, the frequency, and the minutes. The 

observation is elicited based on the instrument from Tse (1996): translanguaging 

practices consist of code-switching, language brokering, translation, and 

interpretation between culturally and linguistically diverse individuals. 

 

Table 3.1 Sample of codes used in data analysis 

Aspects Codes Meaning 

Code-Switching Code-Switching/008 Code-switching is 

discovered in the 

observation table 

checklist in the eighth 

row. 

Language Brokering Language 

Brokering/020 

Language brokering is 

discovered in the 

eighth row of the 

observation table 

checklist. 

Translation and 

Interpretation 

Translation and 

Interpretation/017 

Translation and 

interpretation are 

discovered in the 

observation table 

checklist in the eighth 

row. 

 

The data analysis of this study uses thematic analysis. Thematic analysis is 

an approach to recognizing, examining, and reporting patterns (themes) in data 

(Braun & Clarke, 2014). It is already widely used for thematic analysis, and the 

variety of potential theme analyses and various decisions regarding it as a 
methodology will be further highlighted. There are six stages of thematic analysis 

shown below: 
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Stage 1: The researcher familiarized themself with the data by rewatching the 

recorded video, transcribing the observation's result, and rewatching all data 

sources, as indicated by the verbal data transcription. 

Stage 2: Creating initial codes. The researcher assigned various colors to each code 

to make data easier to identify and recognize. 

Stage 3: Searching for themes. The researcher looked over the entire transcript in 

search of a suitable theme. 

Stage 4: Review themes to extract the most relevant information from the data by 

comparing each theme since some data had many themes. 

Stage 5: The researcher defines and names the themes based on the data found. 

Stage 6: Producing the report. The researcher completes the final data and inserts it 

into the report. 

 

D. RESULT AND DISCUSSION 

Based on the three aspects of translanguaging show that the teachers have 

extensively implemented it. Those three aspects were code-switching, language 

brokering, translation, and interpretation. However, the most prominent data used 

by the teacher were code-switching, translation, and interpretation. When the 

teacher used code-switching, a sentence with the first or second language was 

spontaneously completed at the end or in the middle. The teacher used simple 

English vocabulary and familiar English words when switching from first or second 

language. The teacher implemented code-switching when she conveyed the lesson; 

such as through PPT, conducting question and answer sessions, and giving 

instructions. The data when the teacher gave instructions are provided below: 

T: “Tadi apa? Repeat once again. Saya sampai mengulang terus sampai I 

forget the question.” (What was that? Repeat once again. I kept repeating until 

I forget the question) 

(Code-switching/008) 

T: “Yang sini penuh ya. Guys, I told you, section group yang sebelah sana 

berarti you must read loudly ya, dibaca dengan loudly, keras. (This part here 

is full. Guys, I told you, section group over there means you must read loudly, 

read loudly, loudly.) 

(Code-switching/012) 

According to a previous study, teachers utilized code-switching for both 

pedagogical and affective reasons. Some pedagogical reasons were grammar, 

explaining new vocabulary (translation), evaluating students’ knowledge, 

highlighting certain points in the class, and explaining the purpose of the lesson. 

Meanwhile, affective reasons were employed to fulfill students who had inadequate 

English skills, such as saving time, reprimanding or scolding, and keeping the 

session flowing (Zainil & Arsyad, 2021). In another study, the teacher used code-
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switching when it was essential to do so, such as when the students needed 

clarification, repetition, recapitulation, and socialization (Adriosh & Razı, 2019). 

Moreover, code-switching has four sub-components: (1) Inter-sentential switching 

occurs when words or phrases switch language at the beginning or end of a 

sentence; (2) Intra-sentential switching, the shift is done in the middle of a sentence, 

with no interruptions; hesitations, or pauses to indicate a shift; (3) Tag switching, a 

switching that occurs when someone inserts short expressions or tags in another 

language than the main language in the utterance; and (4) establishing continuity 

with the previous speaker. Based on the observation data from this research, the 

teacher only used two code-switching sub-components: inter-sentential and intra-

sentential switching. 

The second components were translation and interpretation, which the teacher 

used to help the students understand the materials. The teacher used English and 

then made first or second-language comprehension sentences. The teacher also 

made a reformulation sentence in English to make the students understand the 

materials well and easily. For example, when the teacher explained the “definition 

of offering help,” the teacher implemented translation and interpretation. The data 

when the teacher explained the material are provided below: 

T: “He stand in, on the rock, on the stone. Hanya terlihat berdiri di batu atau 

perbukitan. (He stand in, on the rock, on the stone. It is only seen standing on a 

rock or a hill.) 

(Translation and Interpretation/012) 

 In translation and interpretation, the teacher used the first or second language 

to clarify the sentence before the teacher spoke English. It was easy for students to 

understand the instructions from the teacher. As a result, the researcher retrieved 

two themes from the transcript. The transcript data sample is shown below: 

T: “You offer help to someone. Memberikan tentang e apa bantuan, 

menawarkan bantuan kepada seseorang, itu terakhir kapan?” (You offer help 

to someone. Giving help for someone, when was the last one?) 

(Translation and Interpretation/009) 

A previous study by AlKindi et al. (2020) found that translation and 

interpretation are widely acknowledged as effective tools for acquiring new words, 

comprehending the target material, and completing given tasks. This previous study 

matches the current research that states that translation and interpretation are 

efficient for helping students during the lesson. Another study found that translation 

and interpretation are applied to support students in generating meaning before they 

reach a high level of proficiency in the language of instruction (Iversen, 2020). 

Translation and interpretation have four sub-components: (1) comprehending the 

vocabulary of the original source-language text requires reading it word for word; 

(2) comprehending the original text’s meaning involves translating sentences, 

phrases, and clauses one after the other; (3) reformulating or arranging messages 

from the target language does not change their meaning, and (4) the suitability of 

the target language text’s meaning can be examined at several different levels or 
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units. Based on the data observation, the two types of sub-components of translation 

and interpretation that the teacher implements are the comprehension of the original 

text’s meaning, which involves translating sentences, phrases, and clauses one after 

the other, and the suitability of the target language text’s meaning can be examined 

at several different levels or units. 

The data observation revealed that translanguaging, especially code-

switching, translation, and interpretation, had a positive effect when applied in the 

classroom. Although the students are mostly low-level proficient and not confident 

in their English skills, they still respond to the teacher. The students mostly respond 

in their first or second language, and sometimes, they respond to the teacher with 

gestures or nods. 

Furthermore, language brokering did not exist during the lesson. The reason 

is that the teacher did not organize discussions or tasks for the students. Thus, there 

was no agreement for decision-making. The data shows that the teacher and the 

students are the only parties involved in that class. Moreover, there is no cultural 

background from the students, and during the lesson, the teacher only uses English 

and Bahasa Indonesia. A study by Thoma & Draxl (2023) found that language 

brokering occurs in crucial and sensitive decision-making processes in bureaucratic 

environments and interactions with institutions. Another study found that language 

brokering occurs when immigrant students have different experiences but have a 

common goal: to learn and use English properly to ease communication in 

multilingual EFL contexts (Kemende & Charamba, 2023). Language brokering 

functions as a broker not only between various points of view and arguments but 

also between the main points of the translated text. 

E. CONCLUSION 

The researcher explored the use of teacher translanguaging in vocational EFL 

classroom contexts. Translanguaging components consist of code-switching, 

language brokering, translation, and interpretation. According to the data 

observation, the types of translanguaging the teacher most frequently uses during 

class are code-switching, translation, and interpretation. This implies that code-

switching can be implemented according to the student's needs. Despite the 

problems of each student learning English in the school being different, code-

switching will help because the teacher can switch English with their mother 

tongue, either in their first or second language. In addition, translation and 

interpretation have become a support technique for students. The students lacked 

vocabulary; thus, when the teacher talked fully in English, the teacher would repeat 

it again, whether in English in simple sentences or translate the sentence 

sequentially. Therefore, code-switching, translation, and interpretation are effective 

in helping students during the lesson. 

 The limitation of this research is that there is only one teacher in a one-

meeting class. Also, the researcher only employed one method in this research. Due 

to the limitations, the researcher suggests more than one participant for future 

research. The researcher can observe more than one class with different teachers 

and include interviews with the teacher to get more in-depth information about 
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translanguaging in vocational EFL classes. Also, in the future, the research can be 

a longitudinal study. Thus, the data will be more valid. 
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